Primary Initial Teacher Education: Curriculum Plan
Behaviour Strand Undergraduate Programmes
Links to Practical knowledge, Substantive/theory, Disciplinary


Curriculum Vision:

Through a wide variety of behaviour and classroom management approaches developed through government guidance, academic literature, discussion, observation, professional practice and reflection, students will continually build upon knowledge and skills to foster future classrooms that promote fairness, respect and kindness towards others. Positive behaviour and effective classroom management underpin successful learning environments that nurture each and every child. University and school partnerships will work together to support students so that knowledge of theory and skills can be directly translated into high quality classroom practice.
Curriculum Intent: The Professional Strand Studies of the programme provide a bridge between academic study and the development of professional competencies associated with the Teachers’ Standards (DfE, 2013), although there are links to other modules as described below. The curriculum plan addresses the holistic nature of this strand.
Phase 1- Within the first year PED1021 focuses explicitly on the introduction of positive behaviour management strategies in relation to positive relationships, motivation, intrinsic and extrinsic rewards. There are also strong links here other areas of the module covering children’s social and emotional development, in particular adverse childhood experiences (ACEs), self-regulation and building effective relationships. PED1020 develops students’ knowledge of attachment and common challenges in middle childhood and PED1019 addresses personal and professional conduct. These modules areas, in combination, will support the development of knowledge related to classroom and behaviour management. The initial professional practice placement allows students to observe experienced teachers, reflect on the effectiveness of strategies and develop their own skills with support. 
Phase 2- PED2025 focuses on diversity and inclusion in the primary classroom. In relation to behaviour this module offers theoretical frameworks that inform student reflections on their own responses to children’s behaviour; how they engage with children and adults within the school community and procedures how to respond to incidents of bullying, racism, intolerance or any other behaviour that threatens children’s emotional safety. PED2024 contributes to this strand by exploring schools as physical environments, investigating power, agency and control. During developing professional placement students will have opportunities to observe ′expert‛ colleagues and receive formative feedback to adjust and improve classroom and behaviour management.
Phase 3- PED3021 promotes reflective practice that may focus on behavioural or management critical incidents. Effective collaboration with a range of other adults will be explored including support staff in a pastoral role, SENCOs, external agencies, support networks, parents, carers and wider family members. PED3020 studies may lead to the development of behavioural and classroom management procedures in light of advocacy, change leadership and school improvement. During the final professional placement, students take on the full roles and responsibilities of a primary teacher, working towards the requirements of the Teachers’ Standards (DfE 2013). This strand specifically addresses Teachers’ Standard 1 and Teachers’ Standard 7.


Statements in bold taken directly from the CCF.













	Phase 1 Relationships, Routines and Responses to Low-level Behaviours

	University Based Learning
	School/Practical Based Learning

	Learn That
	Learn How
	Learn That
	Learn How

	[bookmark: _Hlk66776469]Component Knowledge
	Teachers have the ability to affect and improve the wellbeing, motivation and behaviour of their pupils (LT 1.1)
	To use early and least intrusive interventions as an initial response to low level disruption. (LH 7.7)
	That building effective relationships is easier when pupils believe their feelings are understood. (LT 7.5)
	To use early and least intrusive interventions as an initial response to low-level disruption (LH 7.7)
	Intent

	
	Teachers can influence pupils’ resilience and beliefs about their ability to succeed by ensuring that all pupils have the opportunity to experience meaningful success (LT 7.4)
	To establish a supportive and inclusive environment with a predictable system of reward and sanction in the classroom (LH 7.2)
	It is important to create a culture of mutual trust and respect to foster effective relationships. (LT 1.5)
	To establish a supportive and inclusive environment with a predictable system of reward and sanction in the classroom (LH 7.2) 
	

	
	Effective teaching can transform pupils’ knowledge, capabilities and beliefs about learning (LT4.1)
	To use consistent language and non-verbal signals for common classroom directions. (LH 7.6)
	They must work alongside colleagues as part of a wider system for supporting children’s behaviour. (LT 1.5, LT 8.2, LT 8.6)
	To reinforce established school and classroom routines (LH 7.10)
	

	
	Pupils are motivated by extrinsic factors (related to recognition and reward) and intrinsic factors (related to identity and values). (LT 7.6)
	To discuss and analyse with expert colleagues how to support pupils to journey from needing extrinsic motivation to being motivated to work intrinsically (LH 7.16)
	There is need for knowledge, understanding and consistency of approach when utilising school behaviour policies. (LT 7.2, LT 1.4)
	Following expert input, to respond consistently to pupil behaviour (LH 7.12) Revision
	

	
	Establishing and reinforcing routines, including positive reinforcement, can help create safe and effective learning environments. (LT 7.1) 

	To respond consistently to pupil behaviour (LH 7.12)
	A predictable and secure environment benefits all pupils, but is particularly valuable for pupils with special needs (LT 7.2)
	To check pupils’ understanding of instructions before a task begins (LH 7.5)
	

	Assessment
	Assessment
	Assessment
	

	
	Multiple choice questionnaire

Low-level behaviour seminar scenarios
	Observing effective practice record sheet. Identify routines, responses and relationships along with how the teacher anticipates and manages potential behaviour hot spots (e.g. during transitions, nearing the end of the lesson).



	Impact

	Composite Knowledge
	Composite knowledge/understanding/skills

	

	
	By the end of this phase trainees will know:
	By the end of this phase trainees will understand:
	By the end of this phase trainees will be able to:
	

	
	Pupil investment in learning is also driven by their prior experiences, developing self-identities and perceptions of success and failure.

Teachers can influence pupils’ resilience and beliefs about their ability to succeed by ensuring that all pupils have the opportunities to experience meaningful success.

	How to be a positive role model; apply the school behaviour policy fairly and set clear, challenging expectations.

That all pupils need to recognise their ability to succeed.
	Develop ideas for classroom strategies that aim to create a safe, supportive and inclusive environment for all children.

Create and develop explicit teaching routines and motivating dialogue that maximises learning and pupil engagement.

	· 

	Research
	KEY RESEARCH
That Trainees will know that informs teaching and learning in Behaviour
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	Phase 2 Classroom Management and Challenging Behaviours

	University Based Learning
	School/Practical Based Learning

	Learn That
	Learn How
	Learn That
	Learn How

	Component Knowledge
	Pupils’ investment in learning is also driven by their prior experiences and perceptions of success and failure (LT 7.7)
	To identify strategies to support children with particular social and emotional needs (LH 5.7, LH 7.4, LH 7.5, LH 7.7)
	It is important to teach children how to self-regulate (LT 7.3, LT 1.1)
	To identify and implement strategies to support children with particular social and emotional needs such as adverse childhood experiences and attachment issues (LH 5.7, LH 7.4, LH 7.5, LH 7.7) 
	Intent

	
	High quality teaching alongside emotional and social development has a long-term positive impact on life-chances and future successes, particularly for children from disadvantaged backgrounds (LT 1.6)
	To initiate additional support for children in need (LH 5.7, LH 7.4, LH 5.5, LH 7.7)
	Self-perception and self-belief supports behaviour. (LT 4.1, LT 1.1, LT 6.6)
	To discuss and analyse with expert colleagues how to provide opportunities for pupils to articulate their long-term goals and help them to see how these are related to their successes in school (LH 7.15)
	

	
	The ability to self-regulate one’s emotions affects pupils’ ability to learn, success in school and future lives (LT 7.3)
	To recognise effective school and classroom routines and develop ideas for successful adaption and application (LH 7.2, LH 1.3) 
	Establishing and reinforcing routines, including positive reinforcement, can help create safe and effective learning environments. (LT 7.1) Revision
	To create and explicitly teach routines in line with the school ethos that maximises time for learning (e.g. setting and reinforcing expectations about key transition points (LH 7.9) Revision
	

	
	Establishing and reinforcing routines, including positive reinforcement, can help create safe and effective learning environments. (LT 7.1, LT 1.4) Revision

	To create routines in line with the school ethos that maximises time for learning (e.g. setting and reinforcing expectations about key transition points (LH 7.9)
	There is a need to create a positive and respectful learning environment in which making mistakes, resilience and perseverance are part of daily routines (LT 4.1)
	To discuss and analyse with expert colleagues how routines are established at the beginning of the school year, both in classrooms and around the school. (LH 7.8)

	

	Assessment
	Assessment
	Assessment
	Impact

	
	
Challenging behaviour seminar scenarios
	
Reflection on own practice record sheet. Employ the ABC (antecedent, behaviour consequence) approach with mentor to support discussion.


	

	Composite Knowledge
	Composite knowledge/understanding/skills

	

	
	By the end of this phase trainees will know:
	By the end of this phase trainees will understand:
	By the end of this phase trainees will be able to:
	

	
	How teachers have the ability to affect and improve wellbeing and motivation which impacts positively on pupil behaviour.

How to communicate effectively with expert colleagues to support excellent behaviour and classroom management in a supportive and inclusive environment.

	That there is a range of factors that affect pupil behaviour both within and outside the classroom.

Building effective relationships is supported when pupils’ feelings are considered and understood.
	Create an effective, supportive and safe learning environment.

Expertly manage behaviour and motivation to have a positive impact on pupils’ attitudes and aspirations.
	· 

	Research
	KEY RESEARCH
That Trainees will know that informs teaching and learning in Behaviour
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	Phase 3 Whole School Community Support for Behaviour

	University Based Learning
	School/Practical Based Learning

	Learn That
	Learn How
	Learn That
	Learn How

	Component Knowledge
	A predictable and secure environment benefits all pupils, but is particularly valuable for pupils with special needs (LT 7.1) Revision
	To develop a positive, predictable and safe environment by receiving clear, consistent and effective mentoring in how to respond quickly to any behaviour or bullying that threatens emotional safety (LH 7.1)
	Setting clear expectations can help communicate shared values that improve classroom and school culture (LT 1.5)
	To demonstrate consistently high behavioural expectations by receiving clear, consistent and effective mentoring in how to create a culture of respect and trust in the classroom that supports all pupils to succeed (e.g. by modelling the types of courteous behaviour expected of pupils (LH 1.5)
	Intent

	
	Building effective relationships is easier when pupils believe that their feelings will be considered and understood (LT 7.5) Revision
	Build trusting relationships by discussing and analysing with expert colleagues effective strategies for liaising with parents, carers and colleagues to better understand pupils’ individual circumstances and how they can be supported to meet high academic and behavioural expectations (LH 7.11)
	Outside agency support is available for children identified as having particular emotional and behavioural needs (LT 5.7)
	To develop an understanding of different pupil needs by receiving clear, consistent and effective mentoring in supporting pupils with a range of additional needs, including how to use the SEND Code of Practice, which provides additional guidance on supporting pupils with SEND effectively (LH 5.1)
	

	
	The ability to self-regulate one’s emotions affects pupils’ ability to learn, success in school and future lives (LT 7.3) Revision
	Working alongside colleagues as part of a wider system of behaviour management (e.g. recognising responsibilities and understanding the right to assistance and training from senior colleagues) (LH 7.3)
	Clear organisation and planning is integral to an effective learning and social classroom environment (LT 7.1, LT 1.4)
	To make effective use of teaching assistants and other adults in the classroom under supervision of expert colleagues (LH 5.7)
	

	
	Teachers need to establish an ethos to prevent bullying behaviours (LT 7.2, LT 7.5)
	To recognise different types of bullying and implement a variety of strategies to support the needs of individuals and the whole class ( LH 7.1)
	The importance of maintaining effective communication and support with parents/carers on issues relating to behaviour (LT 5.7, LT 8.4)
	Engaging parents, carers and colleagues with support (e.g. discussing a script) from expert colleagues and mentors both in formal and informal settings (LH 7.13)
	

	Assessment
	Assessment
	Assessment
	Impact

	
	
Complete an Anti-bullying online course (10 Principles to Reduce Bullying. Additional courses are available. 
Free CPD online training (anti-bullyingalliance.org.uk)
	
Application of the seven identified behaviour strategies for trainee teachers (EHU Primary and Childhood Education Department support sheet)

Self-marking Classroom Management Score Sheet

	

	Composite Knowledge
	Composite knowledge/understanding/skills

	

	
	By the end of this phase trainees will know:
	By the end of this phase trainees will understand:
	By the end of this phase trainees will be able to:
	

	
	A predictable and secure environment benefits all pupils, including those identified as having particular educational and emotional needs.
	The ability to recognise and self- regulate emotions affects pupils’ ability to learn, succeed in school and impacts on future lives.
	Discuss and analyse with expert colleagues effective strategies for liaising with parents, carers, colleagues and outside agencies to better understand pupils’ individual circumstances and how they can be supported to meet academic, social and emotional expectations.

	· 

	Research
	KEY RESEARCH
That Trainees will know that informs teaching and learning in Behaviour
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